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1.1 Identification of Team

PLANNING AND PREPARATION

1. PLANNING AND PREPARATION

The comprehensive needs assessment team consists of people who are responsible for working collaboratively throughout the
needs assessment process. Ideal team members possess knowledge of programs, the capacity to plan and implement the needs
assessment, and the ability to ensure stakeholder involvement. A required team member’s name may be duplicated when
multiple roles are performed by the same person. Documentation of team member involvement must be maintained by the

LEA. Watch the Planning and Preparation webinar for additional information and guidance.

Required Team Members

Program Position/Role Name

Multiple Program(s) Superintendent/Assistant Superintendent| Dr. Lisa Williams

Multiple Program(s) Federal Programs Director Dr. Bob Dechman

Multiple Program(s) Curriculum Director Robin Cartright, Amy Tyson
Multiple Program(s) School Leader (#1) James Thompson

Multiple Program(s) School Leader (#2) Clay Stanaland

Multiple Program(s) Teacher Representative (#1) Emily Ross

Multiple Program(s) Teacher Representative (#2) Leigh Carroll

McKinney-Vento Homeless

Homeless Liaison

Cara Hankinson

Neglected and Delinquent

N&D Coordinator

Cara Hankinson

Rural

REAP Coordinator

Dr. Bob Dechman

Special Education

Special Education Director

Carol Sprague

Title I, Part A

Title I, Part A Director

Dr. Bob Dechman

Title I, Part A

Family Engagement Coordinator

Carmen DeVane

Title I, Part A - Foster Care

Foster Care Point of Contact

Cara Hankinson

Title II, Part A

Title II, Part A Coordinator

Dr. Bob Dechman

Title III

Title III Director

Dr. Bob Dechman

Title IV, Part A

Title IV, Part A Director

Dr. Bob Dechman

Title I, Part C

Migrant Coordinator

Dr. Bob Dechman

Recommended and Additional Team Members

Program Position/Role Name

Multiple Program(s) Assistant Superintendent Dr. Brecca Pope

Multiple Program(s) Testing Director Dr. Bob Dechman

Multiple Program(s) Finance Director Joey Holland, C.P.A., M.BA., C.E.O.
Multiple Program(s) Other Federal Programs Coordinators | Dr. Lauren Duplantis (Nutrition Director)
Multiple Program(s) CTAE Coordinator Dr. Beth Adams

Multiple Program(s) Student Support Personnel Chris Huckans (Director of Student Services)
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Recommended and Additional Team Members

PLANNING AND PREPARATION

Program Position/Role Name
Multiple Program(s) Principal Representatives Ashley Lane
Multiple Program(s) High School Counselor / Academic Ashley Bulloch
Counselor
Multiple Program(s) Early Childhood or Head Start Dee Gaines
Coordinator
Multiple Program(s) Teacher Representatives Leigh Carroll
Multiple Program(s) ESOL Teacher Emily Ross
Multiple Program(s) Local School Governance Team
Representative (Charter Systems only)
Multiple Program(s) ESOL Coordinator Emily Ross
21st CCLC 21st CCLC Program Director Lisa Billups
21st CCLC 21st CCLC Site Coordinator or Data
Specialist
Migrant Preschool Teacher

Special Education

Student Success Coach (SSIP)

Title II, Part A

Human Resources Director

Dr. Brecca Pope

Title II, Part A

Principal Supervisors

Title II, Part A

Professional Learning Coordinators

Robin Cartright, Amy Tyson

Title II, Part A

Bilingual Parent Liaisons

Mabel Nieves

Title II, Part A

Professional Organizations

Jennifer Hand

Title II, Part A

Civil Rights Organizations

Title II, Part A Board of Education Members Leah Smith

Title I1, Part A Local Elected/Government Officials

Title II, Part A The General Public Kathy Megahee

Title ITT Refugee Support Service Staff

Title ITT Community Adult ESOL Providers

Title ITT Representatives from Businesses Kathy Megahee
Employing Non-English Speakers

Title IV, Part A Media Specialists/Librarians Kathy Craven

Title IV, Part A Technology Experts Wes Davis

Title IV, Part A

Faith-Based Community Leaders

1.1 Identification of Team
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1. PLANNING AND PREPARATION

1.2 Identification of Stakeholders

Stakeholders are those individuals with valuable experiences and perspective who will provide the team with important input,
feedback, and guidance. Required stakeholders must be engaged in the process to meet the requirements of participating federal
programs. Documentation of stakeholder involvement must be maintained by the LEA. Watch the Planning and Preparation
webinar for additional information and guidance.

Required Stakeholders

Program Position/Role Name

Multiple Program(s) Students (8th - 12th grade) Paige Parkerson

Multiple Program(s) Private School Officials Dr. Verna Wiggins, Charter School Principal

Migrant Out-of-School Youth and/or Drop-outs | Dana Gonzales

Title I, Part A Parent Representatives of Title I Students| Melvin Hugans

Title I, Part A - Foster Care Local DECS Contacts Alicia Jackson

Title II, Part A Principals Ashley Lane

Title II, Part A Teachers Leigh Carroll

Title IT, Part A Paraprofessionals Mable Nieves

Title IT, Part A Specialized Instructional Support Dr. Lindsay Thompson
Personnel

Title II, Part A Other Organizations or Partners with Melvin Hugans
relevant and demonstrated expertise

Title ITI, Part A Parents of English Learners Artem Korchagin

Recommended and Additional Stakeholders

Program Position/Role Name

Multiple Program(s) RESA Personnel Jennifer Hand

Multiple Program(s) Technical, College, or University Missy Stanaland, Susan Lynn
Personnel

Multiple Program(s) Parent Advisory Council Members, Melvin Hugans

School Council Parents, Parent - Teacher
Association or Parent - Teacher
Organization Members

21st CCLC 21st CCLC Advisory Council Members | Lisa Billups
Migrant Local Head Start Representatives (regular

and/or migrant Head Start agencies)
Migrant Migrant PAC Members Dana Gonzales
Migrant Local Farmer, Grower, or Employer
Migrant Family Connection Representatives Kathy Magahee

1.2 Identification of Stakeholders 4
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Recommended and Additional Stakeholders

PLANNING AND PREPARATION

Program Position/Role Name
Migrant Local Migrant Workers or Migrant
Community Leaders
Migrant Farm Worker Health Personnel
Migrant Food Bank Representatives
Migrant Boys and Girls Club Representatives Lee Wagner
Migrant Local Health Department Shundra Samuel
Representatives
Migrant ABAC MEP Consortium Staff
Migrant Migrant High School Equivalence
Program / GED Representatives
Migrant College Assistance Migrant Programs
Neglected and Delinquent Residential Facility(ies) Director(s)
Special Education Parents of a Student with Disabilities Susan Esra
Special Education Parent Mentors
Title II, Part A School Council Members Dr. Terry Solana, Charter School Board Chair

How did the team ensure that the selection
of stakeholders created an inclusive group
with varied perspectives?

Stakeholders were chosen to represent a variety of roles. We consulted the
community resource guide to identify, invite, and involve representatives from
community agencies. We also used partners that attended System PAC
meetings. The work products were also shared with additional stakeholders for
input and additional feedback.

How will the team ensure that stakeholders,
and in particular parents and/or guardians,
were able to provide meaningful input into

the needs assessment process?

Stakeholders will have representation in work groups for each section of the
C.N.A. The district-wide stakeholder meeting will provide an additional
opportunity for input. We also used feedback provided at the recent System
PAC meeting that featured open ended dialogue about needs, strengths,
weaknesses, opportunities, and threats. Stakeholders completed feedback
surveys. The district hosts regular events to promote two-way communication
with stakeholders throughout the year.

1.2 Identification of Stakeholders
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2. DATA COLLECTION ANALYSIS

2.1 Coherent Instructional System

Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and patterns that
support the identification of instructional needs. Complete a data-informed self-rating for each Georgia District Performance
Standard (GDPS). See the Coherent Instructional System webinar for additional information and guidance.

Coherent Instruction Data

GDPS - Learning and Teaching (Standard 1): Engages and supports all schools in systematic processes for curriculum design

to align instruction and assessments with the required standards

1. Exemplary The district continuously engages and supports all schools in systematic processes for
curriculum design to align instruction and assessment with the required standards.
District staff work to build the capcity of school staff to lead curriculum design efforts.
2. Operational The district engages and supports all schools in systematic processes for curriculum v
design to align instruction and assessments with the required standards.

3. Emerging The district processes for engaging and supporting schools in curriculum design
without district process or support.
4. Not Evident District schools are left to work in isolation on curriculum design without district

processes or support.

GDPS - Learning and Teaching (Standard 2): Develops and communicates common expectations for implementing

curriculum, instruction, and assessment practices across all schools.

1. Exemplary A clear understanding of common expectation fosters a culture of results-based
practices in curriculum, instruction, and assessment throughout the district with
appropriate flexibility for schools to address specific needs as they arise.

2. Operational The district develops and communicates common expectations for implementing v
curriculum, instruction, and assessment practices across all schools.

3. Emerging The district expectations for implementing curriculum, instruction, or assessment
practices are not fully developed or are not clearly communicated to all schools.

4. Not Evident The district has not developed or communicated expectations for implementing

curriculum, instruction, or assessment practices.

2.1 Coherent Instructional System 6
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Coherent Instruction Data

GDPS - Learning and Teaching (Standard 3): Guides, supports, and evaluates the implementation of curriculum, instruction,

and assessments

1. Exemplary The district provides a collaborative and systematic approach for guiding, supporting
and evaluating the implementation of curriculum, instruction, and assessments.
District staff build the capacity of school level staff to evaluate the implementation of
curriculum, instruction, and assessments.

2. Operational The district effectively guides, supports, and evaluates the implementation of v
curriculum, instruction, and assessments.

3. Emerging The district provides limited guidance and support for evaluating the implementation
of curriculum, instruction, and assessments.

4. Not Evident The district does not take an effective role in guiding, supporting, or evaluating the

implementation of curriculum, instruction, or assessments.

GDPS - Learning and Teaching (Standard 6): Guides and supports schools in the selection and implementation of effective

strategies, programs, and interventions to improve student learning

1. Exemplary The district systematically provides guidance and ongoing support to schools in the
selection and implementation of effective strategies, programs, and interventions to
improve student learning.

2. Operational The district guides and supports schools in the selection and implementation of v
effective strategies, programs, and interventions to improve student learning.

3. Emerging The district provides some limited guidance and support in the selection or
implementation of effective strategies, programs, and interventions to improve student
learning.

4. Not Evident The district provides little or no support or guidance in the selection or

implementation of effective strategies, programs, and interventions. The district may
require or allow some inappropriate strategies, programs, or interventions.

Leader Keys Effectiveness System- Standard

Standard Score
1. Instructional Leadership:The leader fosters the success of all students by facilitating the development,
communication, implementation, and evaluation of a shared vision of teaching and learning that leads to school
improvement.

3. Planning and Assessment:The leader effectively gathers, analyzes, and uses a variety of data to inform
planning and decision-making consistent with established guidelines, policies, and procedures.

4. Organizational Management:The leader fosters the success of all students by supporting, managing, and
overseeing the school's organization, operation, and use of resources.

Note: State calculations not completed for 2020-2021, 2021-2022, and 2022-2023. Use local data as needed. Visit GaDOE
Teacher and Leader Effectiveness webpage for the Leader Keys Effectiveness System rubric. <br>
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Teacher Keys Effectiveness System- Standard

Standard Score

2. Instructional Planning: The teacher plans using state and local school district curricula and standards,
effective strategies, resources, and data to address the differentiated needs of all students.

3. Instructional Strategies:The teacher promotes student learning by using research-based instructional
strategies relevant to the content area to engage students in active learning and to facilitate the students'
acquisition of key knowledge and skills.

Note: State calculations not completed for 2020-2021, 2021-2022, and 2022-2023. Use local data as needed. Visit GaDOE
Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric. <br>

4. Differentiated Instruction:The teacher challenges and supports each student's learning by providing
appropriate content and developing skills which address individual learning differences.

5. Assessment Strategies:The teacher systematically chooses a variety of diagnostic, formative, and summative
assessment strategies and instruments that are valid and appropriate for the content and student population.

6. Assessment Uses:The teacher systematically gathers, analyzes, and uses relevant data to measure student
progress, to inform instruction content and delivery methods, and to provide timely and constructive feedback
to both students and parents.

8. Academically Challenging Environment:The teacher creates a student-centered, academic environment in
which teaching and learning occur at high levels and students are self-directed learners.

Note: State calculations not completed for 2020-2021, 2021-2022, and 2022-2023. Use local data as needed. Visit GaDOE
Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric.<br>
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2. DATA COLLECTION ANALYSIS

2.2 Effective Leadership

Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and patterns that
support the identification of leadership needs. Complete a data-informed self-rating for each Georgia District Performance
Standard (GDPS). See the Effective Leadership webinar for additional information and guidance.

Effective Leadership Data

GDPS - Allocation and Management of Resources (Standard 1): Administers a clearly defined, collaborative, data-driven

budget process that ensures the equitable, efficient, and transparent distribution of resources to support learning and teaching
1. Exemplary The well-established budget process allows input from departments and programs and v

is driven by the needs of the schools and district. Various funding sources are
efficiently maximized at the district and school levels.

2. Operational The budget process is clearly defined, collaborative, and data-driven, resulting in the
equitable, efficient, and transparent distribution of resources to support learning and
teaching.

3. Emerging A budget process is in place, but it does not consistently include collaborative, data-

driven decisions. In some instances, resource distribution in the district lacks
efficiency, equity, or transparency.

4. Not Evident Across the district, individual departments and programs develop budgets in isolation
resulting in gaps, duplication, or poor cost effectiveness. District staff serve primarily
as controllers of funds and provide little or no assistance to schools on the funding of
plans.

GDPS - Allocation and Management of Resources (Standard 2): Allocates and monitors the use of time, materials, equipment,

and fiscal resources to support learning and teaching
1. Exemplary The district allocates and continually monitors the use of time, materials, equipment, v
and fiscal resources to address both immediate and long-term goals to ensure
resources are maximized to support learning and teaching.

2. Operational The district allocates and regularly monitors the effective use of time, materials,
equipment, and fiscal resources to ensure that they are utilized to support learning and
teaching.

3. Emerging The district inconsistently allocates and monitors the use of time, materials,
equipment, and fiscal resources to support learning and teaching.

4. Not Evident The district does little to allocate or monitor effectively the use of time, materials,

equipment, or fiscal resources to support learning and teaching.

2.2 Effective Leadership 9
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Effective Leadership Data

GDPS - Governance (Standard 1): Builds support for district and school goals and initiatives by engaging stakeholders,

including school board members, to improve learning and teaching

1. Exemplary

Stakeholders, including school board members, take leadership roles in advancing
district and school goals and initiatives that improve learning and teaching.

2. Operational

The district consistently engages stakeholders, including school board members, in
supporting district and school goals and initiatives that improve learning and teaching.

3. Emerging The district provides some opportunities for a range of stakeholders to be engaged in
supporting goals and initiatives that will improve learning and teaching.
4. Not Evident Engagement of stakeholders is limited or nonexistent, or the engagement occurs with

issues that do not impact learning and teaching.

GDPS - Governance (Standard 2): Uses an established process to align policies, procedures, and practices with laws and

regulations

1. Exemplary A systematic and collaborative process is used for ongoing development, revision, and
alignment of policies, procedures, and practices with laws and regulations.

2. Operational The district regularly uses an established process to align policies, procedures, and
practices with laws and regulations.

3. Emerging A process to align policies, procedures, and practices with laws and regulations is not
comprehensive or is not used on a regular basis.

4. Not Evident A process is not in use to align policies, procedures, and practices with laws and
regulations.

GDPS - Governance (Standard 4): Grants defined flexibility, based on results, to school leaders to address individual school

needs to improve learning and teaching

1. Exemplary

Flexibility granted to school leaders, based upon sustained high performance, is well
defined, reviewed periodically, and fully supports the improvement of learning and
teaching.

2. Operational

The district grants defined flexibility, based on results, to school leaders to address
individual school needs to improve learning and teaching.

3. Emerging

The district grants limited flexibility, or the flexibility that is given does not allow
leaders to improve learning and teaching sufficiently.

4. Not Evident

The district grants little or no flexibility or inappropriate flexibility to school leaders to
improve learning and teaching.

2.2 Effective Leadership
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Effective Leadership Data

GDPS - Leader, Teacher, and Staff Effectiveness (Standard 5): Organizes and provides personnel, expertise, and services to

achieve district and individual school goals

1. Exemplary

The organization and strategic allocation of personnel, expertise, and services lead to
the achievement of district and individual school goals. The district is focused on
building the capacity and expertise of school and district staff to solve problems and
perform at high levels.

2. Operational

The organization and allocation of personnel, expertise, and services are sufficient to
achieve district and individual school goals.

3. Emerging The organization or allocation of personnel, expertise, and services is provided
intermittently or on a short- term basis as a solution for immediate, pressing needs.
4. Not Evident The organization or allocation of personnel, expertise, and services does not effectively

support the needs of the district and schools.

GDPS - Planning, Organizing, and Monitoring (Standard 1): Uses a collaborative, data-driven planning process at the district

and school levels for improving student learning

1. Exemplary A collaborative, data-driven planning process results in aligned, comprehensive plans
at the district and school levels for improving student learning.

2. Operational At the district and school levels, staffs engage in a collaborative, data-driven planning
process to improve student learning.

3. Emerging At the district and school levels, staffs engage in a planning process to improve student
learning, but limitations exist with data analysis, collaboration, or other issues.

4. Not Evident A collaborative, data-driven planning process for improving student learning is not in
place at the district or school levels.

GDPS - Planning, Organizing, and Monitoring (Standard 2): Uses protocols and processes for problem solving,

decision-making, and removing barriers

1. Exemplary

The district uses and reviews established protocols and processes for problem solving,
decision-making, and removing barriers on a regular basis. Contingency plans are
developed for unlikely occurrences.

2. Operational

The district uses protocols and processes for problem solving, decision-making, and
removing barriers.

3. Emerging

District use of protocols and processes for problem solving, decision-making, or
removing barriers is limited or inconsistent.

4. Not Evident

The district does not use protocols or processes for problem solving, decision- making
or removing barriers.

2.2 Effective Leadership
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Effective Leadership Data

GDPS - Planning, Organizing, and Monitoring (Standard 3): Uses processes to monitor and provide timely guidance, support,

and feedback to individual schools as they implement improvement plans and initiatives

1. Exemplary The district has ongoing, comprehensive processes in place to monitor and provide
guidance, support and feedback to individual schools as they implement improvement
plans, programs or initiatives. The district builds the capacity of school level staff to
monitor the implementation and effectiveness of improvement plans, programs, and
initiatives.

2. Operational The district uses processes to monitor and provide timely guidance, support, and v
feedback to individual schools as they implement improvement plans and initiatives.

3. Emerging The district has some limited processes in place to monitor and provide guidance,
support, and feedback to schools as they implement improvement plans and
initiatives.

4. Not Evident The district does not use structured processes for monitoring or providing guidance,
support, or feedback to individual schools as they implement improvement plans or
initiatives.

GDPS - Vision and Mission (Standard 1): Creates and communicates a collaboratively-developed district vision, mission, and

core beliefs that focus on preparing all students for college and career readiness
1. Exemplary The collaboratively-developed vision, mission, and core beliefs that emphasize v
preparing all students for college and career readiness are continuously and clearly
communicated to all stakeholders and are pervasive in the culture and daily actions of
the district.

2. Operational The collaboratively-developed vision, mission, and core beliefs that emphasize
preparing all students for college and career readiness have been created and
communicated to stakeholders and are evident in most across the district.

3. Emerging The vision, mission, and core beliefs have been developed with some emphasis on
preparing students for college and career readiness, buy may have weakness due to
insufficient collaboration with stakeholders, poor communication, or other
limitations.

4. Not Evident The vision, mission, and core beliefs may not exist or may not focus on preparing
students for college and career readiness.

Leader Keys Effectiveness System- Standard

Standard Score

1. Instructional Leadership:The leader fosters the success of all students by facilitating the development,
communication, implementation, and evaluation of a shared vision of teaching and learning that leads to school
improvement.

2. School Climate:The leader promotes the success of all students by developing, advocating, and sustaining an
academically rigorous, positive, and safe school climate for all stakeholders.

2.2 Effective Leadership 12
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Leader Keys Effectiveness System- Standard

Standard Score

3. Planning and Assessment:The leader effectively gathers, analyzes, and uses a variety of data to inform
planning and decision-making consistent with established guidelines, policies, and procedures.

4. Organizational Management:The leader fosters the success of all students by supporting, managing, and
overseeing the school's organization, operation, and use of resources.

5. Human Resources Management:The leader fosters effective human resources management through the
selection, induction, support, and retention of quality instructional and support personnel.

6. Teacher/Staff Evaluation:The leader fairly and consistently evaluates school personnel in accordance with
state and district guidelines and provides them with timely and constructive feedback focused on improved
student learning.

7. Professionalism:The leader fosters the success of students by demonstrating professional standards and
ethics, engaging in continuous professional development, and contributing to the profession.

8. Communication and Community Relations:The leader fosters the success of all students by communicating
and collaborating effectively with stakeholders.

Note: State calculations not completed for 2020-2021, 2021-2022, and 2022-2023. Use local data as needed. Visit GaDOE
Teacher and Leader Effectiveness webpage for the Leader Keys Effectiveness System rubric. <br>

Teacher Keys Effectiveness System- Standard

Standard

9. Professionalism:The teacher exhibits a commitment to professional ethics and the school's mission,

participates in professional growth opportunities to support student learning, and contributes to the profession.

Note: State calculations not completed for 2020-2021, 2021-2022, and 2022-2023. Use local data as needed. Visit GaDOE
Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric. <br>
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2.3 Professional Capacity

Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and patterns that
support the identification of professional capacity needs. Complete a data-informed self-rating for each Georgia District
Performance Standard (GDPS). See the Professional Capacity webinar for additional information and guidance.

Professional Capacity Data

GDPS - Leader, Teacher, and Staff Effectiveness (Standard 2): Establishes and implements processes that increase the

effectiveness of teachers, leaders, and staff

1. Exemplary Comprehensive data-driven processes that increase the effectiveness of leaders,
teachers, and other staff are pervasive in the district and result in a culture of
measurable, continuous improvement.

2. Operational Processes that increase the effectiveness of leaders, teachers, and staff have been v
established and consistently implemented throughout the district.

3. Emerging Processes that increase the effectiveness of leaders, teachers, and staff are not fully
developed or are implemented unevenly or inconsistently across the district.

4. Not Evident Few, if any, processes to increase the effectiveness of leaders, teachers, and staff have

been developed or successfully implemented in the district.

GDPS - Leader, Teacher, and Staff Effectiveness (Standard 3): Guides and monitors the use of a state approved evaluation

system to ensure fidelity of implementation and to evaluate accurately the effectiveness of district and school leaders, teachers,
and staff

1. Exemplary The district collects and analyzes comprehensive data from the state-approved
evaluation system to inform staff retention, salaries, and professional learning
throughout the district.

2. Operational The district guides and monitors a state-approved evaluation system to ensure fidelity v
of implementation and to evaluate accurately the effectiveness of district and school
leaders, teachers, and staff.

3. Emerging The district offers some guidance for the implementation of a state- approved
evaluation system, but some parts of the system are not implemented with fidelity or
could benefit from more support or monitoring.

4. Not Evident The district does little to guide or monitor the implementation of a state-approved
evaluation system.

2.3 Professional Capacity 14
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Professional Capacity Data

GDPS - Learning and Teaching (Standard 4): Ensures that professional learning is relevant and addresses adult and student

needs

1. Exemplary The district fosters a culture of systematic, quality, and relevant professional learning
that consistently addresses the needs of its adults and its students.

2. Operational The district ensures that professional learning at the school and district levels is v
relevant and addresses adult and student needs.

3. Emerging The professional learning at the school and district levels is not consistently relevant or|
is not consistently linked to adult or student needs.

4. Not Evident The professional learning at the school and district levels is not relevant and does not

address adult or student needs.

GDPS - Learning and Teaching (Standard 5): Assesses the impact of professional learning on staff practices and student

learning and makes adjustments as needed

1. Exemplary The impact of professional learning on staff practices and student learning is
systematically monitored at the district and school levels by examining performance
data throughout the year and timely, appropriate adjustments are made as needed.
2. Operational The impact of professional learning on staff practices and student learning is assessed v
and adjustments are made as needed.

3. Emerging The impact of professional learning on staff practices or student learning is assessed
on a limited or inconsistent basis, or appropriate adjustments are not always made.
4. Not Evident The impact of professional learning on staff practices or student learning is not

assessed by district or school staff.

Leader Keys Effectiveness System- Standard

Standard Score

4. Organizational Management:The leader fosters the success of all students by supporting, managing, and
overseeing the school's organization, operation, and use of resources.

5. Human Resources Management:The leader fosters effective human resources management through the
selection, induction, support, and retention of quality instructional and support personnel.

6. Teacher/Staff Evaluation:The leader fairly and consistently evaluates school personnel in accordance with
state and district guidelines and provides them with timely and constructive feedback focused on improved
student learning.

7. Professionalism:The leader fosters the success of students by demonstrating professional standards and
ethics, engaging in continuous professional development, and contributing to the profession.

8. Communication and Community Relations:The leader fosters the success of all students by communicating
and collaborating effectively with stakeholders.

Note: State calculations not completed for 2020-2021, 2021-2022, and 2022-2023. Use local data as needed. Visit GaDOE
Teacher and Leader Effectiveness webpage for the Leader Keys Effectiveness System rubric. <br>
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Teacher Keys Effectiveness System- Standard

Standard Score

1. Professional Knowledge:The teacher demonstrates an understanding of the curriculum, subject content,
pedagogical knowledge, and the needs of students by providing relevant learning experiences.

9. Professionalism:The teacher exhibits a commitment to professional ethics and the school's mission,
participates in professional growth opportunities to support student learning, and contributes to the profession.

10. Communication:The teacher communicates effectively with students, parents or guardians, district and
school personnel, and other stakeholders in ways that enhance student learning.

Note: State calculations not completed for 2020-2021, 2021-2022, and 2022-2023. Use local data as needed. Visit GaDOE
Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric. <br>
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2.4 Family and Community Engagement

Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and patterns that
support the identification of needs related to family and community engagement. Complete a data-informed self-rating for
each Georgia District Performance Standard (GDPS). See the Family and Community Engagement webinar for additional
information and guidance. Visit Georgia’s Family Connection Partnership’s KIDS COUNT for additional data.

Family and Community Engagement Data

GDPS - Family and Community Engagement (Standard 1): Establishes and communicates district-wide expectations for

schools to engage families and the community to support learning and teaching

1. Exemplary Expectations for family and community engagement are embedded in the culture and
result in family and community members being active supporters of student learning
and teaching throughout the district.

2. Operational Expectations for schools to engage families and the community to support learning v
and teaching are established and communicated throughout the district.

3. Emerging Expectations for family and community engagement are inconsistent, varying from
school to school, or are unevenly communicated across the district.

4. Not Evident Expectations for family and community engagement have not been established across
the district.

GDPS - Family and Community Engagement (Standard 2): Establishes structures which promote clear and open

communication between schools and stakeholders

1. Exemplary The district implements and continuously monitors structures for reliable, ongoing,
and interactive communication between the schools and stakeholders.

2. Operational Structures which promote clear and open communication between schools and v
stakeholders have been effectively established.

3. Emerging The district structures between schools and stakeholders result in communication that
sometimes may not be consistent, clear, or timely.

4. Not Evident Structures which promote clear and open communication between schools and
stakeholders have not been effectively established or implemented.

GDPS - Family and Community Engagement (Standard 3): Ensures that families and community members have feedback and

problem-solving opportunities throughout the district

1. Exemplary The district engages family and community members to take leadership roles in
feedback and problem- solving activities throughout the district.

2. Operational The district ensures that family and community members routinely have feedback and v
problem-solving opportunities throughout the district.

3. Emerging Opportunities for family and community members to be involved in feedback and
problem-solving are limited or inconsistently provided across the district.

4. Not Evident Opportunities for family and community feedback and involvement in
problem-solving seldom occur in the district.
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Family and Community Engagement Data

GDPS - Governance (Standard 3): Communicates district policies and procedures in a timely manner to relevant audiences
1. Exemplary Strategic, comprehensive processes and protocols are in place for clearly and v
continuously communicating policies and procedures in a timely manner to all
stakeholders.

2. Operational The district consistently communicates policies and procedures in a timely manner to
relevant audiences.

3. Emerging Communication of policies and procedures to relevant audiences is sometimes
inadequate or inconsistent.

4. Not Evident Communication of district policies and procedures to relevant audiences is very
limited or ineffective.

GDPS - Vision and Mission (Standard 2): Fosters, within the district and broader community, a culture of trust, collaboration,

and joint responsibility for improving learning and teaching

1. Exemplary The actions of the district are well established and have created a strong culture of v
trust, collaboration, and shared responsibility for improving learning and teaching
within the district and in the broader community. Processes and procedures are
pervasive in the district and schools to support the district's vision and mission.

2. Operational The actions of the district effectively foster a culture of trust, collaboration, and shared
responsibility for improving learning and teaching within the district and broader
community. Processes and procedures are implemented to support the district's vision
and mission.

3. Emerging The actions of the district are inconsistent in fostering a culture of trust, collaboration,
and shared responsibility for improving learning and teaching. Some effective
processes and procedures are used to support the district's vision and mission.

4. Not Evident The actions of the district do not foster a culture of trust, collaboration, and shared
responsibility for improving learning and teaching. Few, if any, effective processes and
procedures are used to support the district's vision and mission.

Leader Keys Effectiveness System- Standard

Standard Score

2. School Climate:The leader promotes the success of all students by developing, advocating, and sustaining an
academically rigorous, positive, and safe school climate for all stakeholders.

8. Communication and Community Relations:The leader fosters the success of all students by communicating
and collaborating effectively with stakeholders.

Note: State calculations not completed for 2020-2021, 2021-2022, and 2022-2023. Use local data as needed. Visit GaDOE
Teacher and Leader Effectiveness webpage for the Leader Keys Effectiveness System rubric. <br>
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Teacher Keys Effectiveness System- Standard

Standard

10. Communication:The teacher communicates effectively with students, parents or guardians, district and
school personnel, and other stakeholders in ways that enhance student learning.

Note: State calculations not completed for 2020-2021, 2021-2022, and 2022-2023. Use local data as needed. Visit GaDOE
Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric. <br>
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2.5 Supportive Learning Environment

Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and patterns that
support the identification of needs related to a supportive learning environment. Complete a data-informed self-rating for each
Georgia District Performance Standard (GDPS). Student subgroups with a count of less than 15 are denoted by “TFS” (too few
students). See the Supportive Learning Environment webinar for additional information and guidance.

Supportive Learning Environment Data

GDPS - Allocation and Management of Resources (Standard 3): Develops and implements processes to maintain facilities and

equipment to ensure an environment, which is safe and conducive to learning
1. Exemplary The district has a comprehensive schedule for ongoing, proactive maintenance of v
facilities and equipment. Repairs and services are provided in a timely manner and do
not disrupt the learning environment.

2. Operational The district develops and implements effective processes to maintain facilities and
equipment to ensure an environment which is safe and conducive to learning.

3. Emerging Irregular or insufficient processes are in place to maintain facilities and equipment to
ensure an environment which is safe and conducive to learning.
4. Not Evident The district has done little to develop or implement processes to maintain facilities

and equipment to ensure an environment which is safe and conducive to learning.

GDPS - Allocation and Management of Resources (Standard 4): Provides, coordinates, and monitors student support systems

and services

1. Exemplary The district provides, coordinates, and systematically monitors a comprehensive,
accessible array of services to meet the educational, physical, social and emotional
needs of its students.

2. Operational The district provides, coordinates, and monitors student support systems and services. v
3. Emerging The district provides some student services, but improvements are needed in some

areas such as program coordination and monitoring.
4. Not Evident The district has systemic problems with providing, coordinating, or monitoring

student support systems or services.
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Supportive Learning Environment Data

GDPS - Leader, Teacher, and Staff Effectiveness (Standard 4): Defines the roles, responsibilities, skill sets, and expectations of

leaders at all levels of the district to improve student learning and staff performance

1. Exemplary Actions of leaders throughout the district reflect a deep understanding of their
leadership roles, responsibilities, and expectations. Leaders demonstrate the
appropriate skill sets necessary to improve student learning and staff performance.

2. Operational The district defines the roles, responsibilities, skill sets, and expectations of leaders at v
all levels to increase student learning and staff performance.

3. Emerging The general roles, responsibilities, skill sets, or expectations for leaders are not fully
developed by the district.

4. Not Evident Leader roles, responsibilities, skill sets, and expectations are not defined or are not

up-to-date at the school or district levels.

Leader Keys Effectiveness System- Standard

Standard Score

1. Instructional Leadership:The leader fosters the success of all students by facilitating the development,
communication, implementation, and evaluation of a shared vision of teaching and learning that leads to school
improvement.

2. School Climate:The leader promotes the success of all students by developing, advocating, and sustaining an
academically rigorous, positive, and safe school climate for all stakeholders.

3. Planning and Assessment:The leader effectively gathers, analyzes, and uses a variety of data to inform
planning and decision-making consistent with established guidelines, policies, and procedures.

4. Organizational Management:The leader fosters the success of all students by supporting, managing, and
overseeing the school's organization, operation, and use of resources.

5. Human Resources Management:The leader fosters effective human resources management through the
selection, induction, support, and retention of quality instructional and support personnel.

6. Teacher/Staff Evaluation:The leader fairly and consistently evaluates school personnel in accordance with
state and district guidelines and provides them with timely and constructive feedback focused on improved
student learning.

7. Professionalism:The leader fosters the success of students by demonstrating professional standards and
ethics, engaging in continuous professional development, and contributing to the profession.

8. Communication and Community Relations:The leader fosters the success of all students by communicating
and collaborating effectively with stakeholders.

Note: State calculations not completed for 2020-2021, 2021-2022, and 2022-2023. Use local data as needed. Visit GaDOE
Teacher and Leader Effectiveness webpage for the Leader Keys Effectiveness System rubric. <br>
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Teacher Keys Effectiveness System- Standard

Standard Score

1. Professional Knowledge:The teacher demonstrates an understanding of the curriculum, subject content,
pedagogical knowledge, and the needs of students by providing relevant learning experiences.

2. Instructional Planning:The teacher plans using state and local school district curricula and standards,
effective strategies, resources, and data to address the differentiated needs of all students.

3. Instructional Strategies:The teacher promotes student learning by using research-based instructional
strategies relevant to the content area to engage students in active learning and to facilitate the students'
acquisition of key knowledge and skills.

4. Differentiated Instruction:The teacher challenges and supports each student's learning by providing
appropriate content and developing skills which address individual learning differences.

5. Assessment Strategies:The teacher systematically chooses a variety of diagnostic, formative, and summative
assessment strategies and instruments that are valid and appropriate for the content and student population.

6. Assessment Uses:The teacher systematically gathers, analyzes, and uses relevant data to measure student
progress, to inform instruction content and delivery methods, and to provide timely and constructive feedback
to both students and parents.

7. Positive Learning Environment:The teacher provides a well-managed, safe, and orderly environment that is
conducive to learning and encourages respect for all.

8. Academically Challenging Environment:The teacher creates a student-centered, academic environment in
which teaching and learning occur at high levels and students are self-directed learners.

9. Professionalism:The teacher exhibits a commitment to professional ethics and the school's mission,
participates in professional growth opportunities to support student learning, and contributes to the profession.
10. Communication:The teacher communicates effectively with students, parents or guardians, district and
school personnel, and other stakeholders in ways that enhance student learning.

Note: State calculations not completed for 2020-2021, 2021-2022, and 2022-2023. Use local data as needed. Visit GaDOE
Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric. <br>
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2.6 Data Analysis Questions

Analyze the LEA’s data and answer the guiding questions to determine existing trends and patterns that support the
identification of demographic and financial needs. Student subgroups with a count of less than 15 are denoted by “TFS” (too

few students).

What perception data did you use?
[examples: student perceptions about school
climate issues (health survey, violence,
prejudice, bullying, etc.); student/parent
perceptions about the effectiveness of
programs or interventions; student
understanding of relationship of school to
career or has an academic plan]

We examined teacher perception data, results from parent involvement focus
groups, and Migrant program PAC meeting feedback. Special education used
the departmental parent survey. The Homeless program administered an
annual needs assessment staff survey. Feedback was gathered from
professional learning sessions. Schools used the results from parent and
teacher surveys. Our SPED program had a 96% approval rating on parent
surveys. This ranks in the top 25% of Georgia.

What does the perception data tell you?
(perception data can describe people’s
knowledge, attitudes, beliefs, perceptions,
competencies; perception data can also
answer the question “What do people think
they know, believe, or can do?")

There is an established need for additional professional learning according to
job assignment. Teachers perceived a need for additional professional learning
on instructional use of technology that included Google certification for
teachers. Continued work with curriculum alignment and use of assessment
data is a consistent need at each school. Surveys revealed staff's perceived
needs for educating homeless children. Special Education learned parents'
desire to learn more about transition services. Faculty surveys indicate a desire
for job-embedded professional learning on software products, interactive
viewboards, use of technology tools to enhance student learning and to
continue data team meetings. Faculty also expressed a need for additional
translators to support families who do not speak English as their primary
language.

What process data did you use? (examples:
student participation in school activities,
sports, clubs, arts; student participation in
special programs such as peer mediation,
counseling, skills conferences;
parent/student participation in events such
as college information meetings and parent
workshops)

Process data included feedback surveys from system advisory council
meetings, SIP surveys, and analysis of meeting/event calendars. School data
included examination of teacher-maintained data notebooks, pacing guides,
and meeting schedules. Special education reviewed adherence to IEP timelines
and peer review processes.

2.6 Data Analysis Questions
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What does the process data tell you?

(process data describes the way programs are
conducted; provides evidence of participant
involvement in programs; answers the
question “What did you do for whom?”)

There is still a need to increase communication with all stakeholders to
encourage participation in the process of continuous improvement.
Stakeholders expressed a desire to reopen schools to volunteers and the return
of family engagement events. Special education noted the importance of
focusing on learning outcomes. School leadership noted the importance of
using data to adjust instruction and ongoing curriculum enhancement.

What achievement data did you use?

The following types of student achievement data were used: Georgia
Milestones, GAA 2.0, ACCESS 2.0 tests, ITBS and Cogat tests, Benchmark
tests, universal screeners in math and reading (DIBELS, HMH Growth
Measure), End of Pathway Assessments, Class averages (Pass/Fail Rates),
GKIDS, STAR reading, STAR math and sub-group performance were analyzed
for goal setting.

What does your achievement data tell you?

Interruptions in learning arose from COVID-19 school closures; after
reopening, instruction was interrupted due to student and staff absences
resulting from quarantines. When compared to pre-pandemic test scores,
passing rates are between 1-4% lower in each subject. Milestones passing rates
are all below 50%, and most are in the 30% range. There is a need to strengthen
tier 1 instruction. There is a need for programming to provide supplemental
learning opportunities in each grade level. Students are in need of
differentiated instruction to support the various skill levels within each class.
Students with disabilities (SWD) who were on virtual learning lost more
ground compared to SWD that attended school in person.

Homeless students are making gains, but still lag behind non-homeless
students in math and language arts. ESOL: 94.3% of elementary students, 80%
of middle school students, and 68% of high school students made growth on
the ACCESS 2.0 assessment this school year. When student's with IEP's are
removed from the analysis, Speaking was the lowest domain on the ACCESS
2.0 assessment overall. ESOL students with IEP's continue to require
specialized support in reading. ESOL students tended to score in the Beginning
Learner range at a higher rate than grade level peers. MEP students continue
to lag behind grade level peers by not scoring proficient or better on Georgia
Milestones EOG and EOC assessments. This achievement gap indicates there
is a continuing need to provide supplemental tutoring in reading and math for
students in the Migrant program. Migrant students are also in need of summer
programming to provide enrichment activities.

There is a continued need to support literacy skills and strengthen Tier 1
instruction in math. The need for continued professional learning and
curriculum revision was clear. We intend to embed writing instruction across
the curriculum and provide rigorous instruction in all content areas. It was
also noted that we need to establish mid-year goals to support the MTSS
process. There is a need for additional personnel to coordinate MTSS
processes at the school and district level. Certain subgroups outperform others,
and trends indicate the need for additional support. There is a need to provide
professional learning to teachers on the use of technology tools to enhance
student learning.

2.6 Data Analysis Questions
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What demographic data did you use?

Enrollment data, District poverty rates, Homelessness data, Migrant data, and
ESOL data were reviewed. Special Education examined teacher caseloads and
analyzed student demographics to identify trends and avoid
disproportionality. Student enrollment was examined by grade level to
determine class size and instructional placements.

What does the demographic data tell you?

Student enrollment has remained stable when compared to FY22, with a
increase of 25 more students being currently enrolled. The student population
in the Migrant program has remained stable. The ESOL student population
has also increased. The trend shows that recently enrolled ESOL students are
less proficient with English than their predecessors have been, with a majority
of new ESOL students being served as level 1 students. Many ESOL students
also have had significant interruptions in their school attendance. Students
experiencing homelessness have been identified and provided with support.
The district poverty rate leads us to prioritize a need to build connections
between learning and prior experiences through educational field trips, college
visits, and virtual learning activities.

Student subgroup performance has been examined to plan for differentiation
and support. Early learning data is needed to differentiate support for children
who enroll without having attended a daycare program.

2.6 Data Analysis Questions
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3. NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS

3.1 Strengths and Challenges Based on Trends and Patterns

Read the trends and patterns summaries from each section of the data analysis process. Use the information in these summaries
to complete 3.2 and 3.3. Using the summaries in 3.1 and other local data, describe the strengths and challenges or answer the
guiding questions for each program. Include strengths and challenges related to: a) general program implementation, and b)
students and adults involved in or affected by the program. Focus on strengths and challenges that will assist in the
identification of needs during 3.2. Watch the Identifying Need webinar for additional information and guidance.

Strengths and Challenges Based on Trends and Patterns

Coherent Instructional:Summarize the
coherent instructional system trends and
patterns observed by the team while
completing this section of the report. What
are the important trends and patterns that
will support the identification of student,
teacher, and leader needs?

When compared to pre-pandemic test scores, passing rates are between 1-4%
lower in each subject.Milestone passing rates (proficient or better) are below
50% in all grades and subjectsand most are in the 30% range. There is a need to
strengthen tier 1 instruction. The exception to the passing rate statement is HS
Biology, which tested a smaller class as the grade level for this class was
changed. 78% of biology students earned passing scores on the EOC.

End of year performance on universal screeners shows growth when compared
to beginning of year measures. Improvement is attributed to support and
monitoring responses to intervention.Student and teacher use of technology as
learning tools is pervasive.

Teacher Keys ratings on standards for differentiated instruction (3.1),
assessment strategies (3), and assessment uses (3.1) were rated the lowest of the
10 standards.Each will be a focal point for future professional learning and
curriculum support./thspan/thspan/thspan

There is a need to strengthen Tier 1 instruction with rigorous expectations,
continue professional learning, and curriculum alignment.There is a need to
assess student performance and monitor progress toward mastery of
GSE.There is a need to increase the number of segments of ESOL instruction
offered, and to strengthen Tier 2 and Tier 3 interventions at Middle and High
School levels.Migrant students have shown improvement based on having a
regularly scheduled academic support.There is a need to provide support for
teachers to obtain Gifted, ESOL, and Special Education (dyslexia)
endorsements.

As indicated by the improved student achievement at Bishop Hall (resulting in
removal from the CSI school list), there is a need to continue instructional
supervision at Bishop Hall Charter School. Milestone passing rates have
declined when comparing FY22 to FY23 in each academic area.Students
continue to require tutorial and enrichment support as at risk learners.There is
still a need to monitor instructional, particularly with regard to direct
instruction. Instructional support from administration, district curriculum
specialists, and the instructional coach should remain as supports for
continued school improvement.There is a continuing need to undertake
measures to ensure curriculum alignment (horizontal and vertical) in all
classes.
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Strengths and Challenges Based on Trends and Patterns

Effective Leadership:Summarize the
effective leadership trends and patterns
observed by the team while completing this
section of the report. What are the
important trends and patterns that will
support the identification of student,
teacher, and leader needs?

There is a need for protocols to monitor instruction. Administrative familiarity
with curriculum expectations will be supported by participating in vertical
alignment meetings and the curriculum revision processes, and professional
learning.There is a continuing need to improve the examination of root causes
for academic deficiencies and behavior. Despite a 95% teacher retention
rate,teacher shortages in math and special education require ongoing
recruiting efforts. There is a need to develop awareness of disproportionality as
it relates to student discipline.Summer training is planned to provide
administrators with support.There is a need for building administrators to
participate in professional learning with their staff in order to develop content
knowledge and awareness of lesson features to be observed on instructional
walk-through visits.Due to annual transition in administrative staff,
administrators will need professional learning based on their roles.Leader Keys
ratings on standards for instructional leadership (3.5/4.0), school climate
(3.6/4.0), and planning & assessment (3.6/4.0) were rated slightly lower than
the prior year.

Professional Capacity:Summarize the
professional capacity trends and patterns
observed by the team while completing this
section of the report. What are the
important trends and patterns that will
support the identification of student,
teacher, and leader needs?

There is a continued need to support teachers' professional development in
their instructional assignments. There is a need to strengthen Tier 1
instruction with rigorous expectations, continue professional learning to use
technology resources as learning tools, and curriculum alignment. There is a
need for professional learning to implement updated math standards with a
focus on mathematical modeling and updated curriculum units, pacing guides
and assessments. There is a need for continued training in system literacy
initiatives, Kindergarten - 4th grade bookworms, K - 9th grade writing. There
is a need for additional middle school and high school instructional coaches to
support ongoing job-embedded professional learning and vertical alignment.
To address teacher perception of the need to provide additional training on the
use of Google application in classroom instruction, a training program will
continue to allow teachers to obtain Google certification. There is a need to
support teachers' MTSS efforts with differentiated strategies and monitoring
protocols, especially with regard to behavior strategies and supports. The
district has added behavior specialists at two schools and will continue this
initiative in the coming year. There is a need to provide support for teachers to
obtain Gifted, ESOL, Dyslexia, and Special Education endorsements. There is a
need to support teachers in their pursuit of additional training using
Mobilemind software to implement technology tools in the classroom.
Teachers responded to the perception survey requesting job embedded
professional learning to utilize technology tools we have available, grade level
collaboration meetings, establishing positive relationships, classroom
management strategies, parent and community support, and differentiated
instruction. Teacher led professional learning provides many educators an
opportunity to support their colleagues. Positive feedback from the TIP Expo
indicates teachers' desire choice in professional learning sessions that are
aligned to their current teaching assignments. Digital learning specialists at
each school support teachers individually and collaboratively with professional
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Strengths and Challenges Based on Trends and Patterns

learning. There is also a need to support differentiated professional learning on
instructional uses of technology. We intend to continue to use Title ITA funds
to support the district math curriculum specialist position.

There is a need for building administrators to participate in professional
learning with their staff in order to develop content knowledge and awareness
of lesson features to be observed on instructional walk-through visits. Due to
recent transition in administrative staff, administrators will need professional
learning based on their new roles.

Teacher Keys ratings on standards for professional knowledge (3.4/4.0),
professionalism (3.4/4.0), and communication (3.2/4.0) were rated among the

highest for teachers.
Family and Community There is consistent support for Family and Community Engagement at all
Engagement:Summarize the family and schools.The public perception is positive and continues to request multiple

community engagement trends and patterns | formats of communication.There is a desire to continue the established
observed by the team while completing this | workshop series with topics that are relevant to current trends.Low to

section of the report. What are the moderate event attendance is attributed to communication issues, scheduling
important trends and patterns that will conflicts, and marginal interest in some topics.Perception surveys indicate a
support the identification of student, desire for welcoming, family-friendly environments.There is a desire for take
teacher, and leader needs? home strategies to support student learning.The district has implemented

REMIND as a comprehensive format to support regular ongoing two-way
communication about student learning and school events.Migrant and ESOL
parents report that additional parent nights hosted by the MEP and ESOL
departments are helpful in meeting their needs to support their students
academically.Families have also noted the need to continue to provide
translation support at school events and parent meetings.The special ed.parent
mentor is an asset to families and serves to connect them with meetings and
support services.TheTeacher Keys rating on standards communication
(3.2/4.0) was rated proficient for teachers.

Supportive Learning The curriculum department works to align professional learning topics with
Environment:Summarize the supportive school needs.Curriculum monitoring and support is an ongoing need.There is
learning environment trends and patterns | a need to continue to provide mental health counseling support above the level
observed by the team while completing this | of school counselors.There is a need to document behavior related support

section of the report. What are the through the MTSS process.There is a need to support character education and
important trends and patterns that will social skills among all students.

support the identification of student, The district noted positive results after students received support from
teacher, and leader needs? additional interventions at 2 elementary schools and the middle school for

academic and behavioral support.Summer learning losses continue to hamper
the development of student mastery.There are ongoing needs to provide
intervention support.Funds are needed to continue grant funded universal
screening licenses (DIBELS, Acadience Reading, Acacdience Math, and
Formative).There is a need to reduce class sizes to allow for differentiated
instruction.

There is a need to strengthen classroom management skills for all
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Strengths and Challenges Based on Trends and Patterns

teachers.Improved academic performance is linked to increasing student
attention and time on task.Teacher Keys ratings on standards for differentiated
instruction (3.1), assessment strategies (3), and assessment uses (3.1) were
rated the lowest of the 10 standards.Each will be a focal point for future
professional learning and curriculum support./thspan

There is a need for an increase in progress monitoring and to implement
MTSS at Bishop Hall Charter School. Protocols for reteaching unmastered
topics and developing academic stamina for students to perform well on
rigorous exams need to be continued. Student and faculty absences continue to
negatively impact student performance.

There is a continuing need to transport students to their school-based health
clinic appointments to reduce time between onset of symptoms and treatment
of common sicknesses such as flu, strep throat, common colds, and ear
infections.Students requiring vaccinations and physicals are also supported by
the school based health care liaison, reducing medical related causes of time
out of class.There is a need to employ a staff person to ensure this
transportation is available.

Demographic and Financial:Summarize the
demographic and financial trends and
patterns observed by the team while
completing this section of the report. What
are the important trends and patterns that
will support the identification of student,
teacher, and leader needs?

Enrollment has slightly increased (25 students) from FY22 to FY23.There has
been an increase in the number of students with disabilities. There is a recent
trend of increased middle school enrollment.The district continues to have a
large contingent of out-of-district enrollees, some of whom struggle
academically.

Federal budgets declined between 5-10% from FY19 to FY21.The district was
informed that it fell below the poverty level and will not receive a Title VB
allocation in FY23. These setbacks resulted in reducedprofessional learning
opportunities during the summer of 2023.Professional learning is supported by
blending funds from federal and state funds. The district has been notified that
it will receive the Title VB grant for FY24. This will allow for much needed
professional learning supports as the state rolls out new math curricula this
year and ELA curricula in the future.

There is a large population of students with disabilities enrolled in our district,
some transferring in from neighboring districts based on our established
record of a full spectrum of supportive services. This subgroup continues to
struggle to demonstrate mastery on Milestone tests.

ESOL and Migrant students continue to score lower than their grade level
peers on Milestones tests.

Our district has secured competitive grant awards to provide existing
instructional resources.The district will continue to need grant funds to
support student technology needs and to overcome impacts of limited access
to fine arts experiences.
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Strengths and Challenges Based on Trends and Patterns

Student Achievement:Summarize the
student achievement trends and patterns
observed by the team while completing this
section of the report. What are the
important trends and patterns that will
support the identification of student,
teacher, and leader needs?

Milestone passing rates (proficient or better) are below 50% in all grades and
subjects except HS Biology. There is a need to strengthen Tier 1
instruction.Performance on universal screeners show that the majority (51%
and 78%) of students begin the year significantly below grade level
expectations.We see evidence of skill erosion over the summer in many
students.

IDEA - Special Education

Using the summaries in 3.1 and other local data, describe the strengths and challenges or answer the guiding questions
for each program. Include strengths and challenges related to: a) general program implementation, and b) students and
adults involved in or affected by the program. Focus on strengths and challenges that will assist in the identification of
needs during 3.3. Watch the Identifying Need webinar for additional information and guidance.

Strengths

Strengths include: FY 22 Parent survey results indicated a 98.99% approval
rating from 396 parents surveyed. We also received 100% on our District
Determination for FY23. We have stayed proportionate in our representation
of students with disabilities. We passed Cross Functional Monitoring with no
findings. TCS's FY22 post-secondary outcome results shows that we exceed the
target 14A, 14B and 14C indicators. We also have several strong programs
that meet students' transition needs such as Project Search, Project Life and
Supported Dual Enrollment.

Alignment of services, specialized instruction and interventions across schools
(EET, OG and Unique Solutions). We have a strong reverse inclusion
program for our three-year olds. TCS uses a proactive approach to developing
BIPs from FBAs. Parent participation in IEP meetings is greater than 90% for
the FY23 school year. We consistently offer the entire continuum at all grade
levels.

Challenges

Challenges include:Large numbers of students with disabilities, with the 4th
largest special education population in the state.Large skill deficits make
grade-level instruction on content standards hard to implement with
fidelity.SWD subgroup passing rates are behind non-disabled peers.The
COVID-19 pandemic has impacted student attendance, participation and
motivation.Additionally, students and parents have reported an increase in
mental health concerns.Classroom management concerns persist, and will be
mitigated by implementing social skills lessons in resource class.Teacher
turnover rate and low levels of experience persist. We have large caseloads for
SLPs and school psychologists. It is difficult to hire and retain PQ SPED staff
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IDEA - Special Education

Using the summaries in 3.1 and other local data, describe the strengths and challenges or answer the guiding questions
for each program. Include strengths and challenges related to: a) general program implementation, and b) students and
adults involved in or affected by the program. Focus on strengths and challenges that will assist in the identification of
needs during 3.3. Watch the Identifying Need webinar for additional information and guidance.

over time. The number of teachers who are enrolled in TAPP / MAT programs
has increased. This has required additional professional learning to train out of]
field teachers. It is difficult arranging regular education teachers to attend IEP,
504, and manifestation meetings. Multiple meetings often conflict with time
set aside for common planning and curriculum alignment. There is a
breakdown in communication amongst service providers, and we have noticed
that doctors offices often doctors office fail to refer them to the LEA.
Additionally, the staff in Babies Can't Wait offices has had a lot of employee
turnover. As a result, many children in the community are not provided
support services until they enroll in the public school system at three years of
age.

Title I - Part A - Improving Academic Achievement of Disadvantaged

Strengths Strengths include having Professionally Qualified teachers in each
grade.Technology resources and personnel are available to provide high
quality instruction.Core curriculum outlined in pacing guides and
instructional units is also present.The district has established routines for
student assessment and expectations for reteaching skills to support student
mastery.Another strength is instructional scheduling that allows for common
planning in grades PK-8, and at the high school level for Milestones EOC
courses. The district has increased the number of teachers that hold ESOL
endorsements.

Challenges We face several challenges as a district.Students enter the grade behind
academically.We see the impact of regressed skills after summer
vacation.Based on 2022 fall universal screeners, more than 51% of all students
are not reading on grade level, and 68% of students in grades 3-11 are reading
below grade level. Academic deficits compound student difficulties to master
challenging state standards.Some students do not regularly submit homework,
or complete out of class assignments.Parents indicate difficulty providing
academic support at home.Busy afternoon and evening schedules tend to limit
participation at Family Engagement events.

Bishop Hall serves an at-risk student population.There is a need to provide
additional instructional supervision and professional learning support for
teachers as they align instruction with GSE, increase the amount of
instructional time devoted to direct instruction, incorporate rigor, and develop
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Title I - Part A - Improving Academic Achievement of Disadvantaged

| students' academic stamina to demonstrate content mastery.

Title I, Part A - Foster Care

Strengths

Enrollment clerks are aware of the special circumstances and requirements
surrounding foster children and are trained to notify the school system's Foster,
Care Point of Contact (FCPOC) when a child in foster care comes in for
enrollment.The enrollment office and the FCPOC work collaboratively to
eliminate barriers and expedite the enrollment process.Foster care students are
enrolled, and can attend school, even in the absence of otherwise required
enrollment documentation.One step of the enrollment process that is given
special attention, for the protection of the child, is ensuring the person
enrolling the child has the opportunity to complete the "Do Not Publish"
form.Completing this form prevents the child's picture or name from being
published in print or digital media.After the student is enrolled and attending
school, teachers and counselors work closely with Thomas County
Department of Family and Child Services (DFCS) and the foster parents to
identify and meet the needs of the student so that the student can be successful
in school.Students in foster care will have the same access to all curricular and
extracurricular programming as any other student in the school system.The
Special Ed director monitors the SLDS Foster Care report monthly to meet
HB855 requirements.The Assistant Superintendent for Special Ed
communicates with counselors whenever a foster care student may need an
MTSS meeting to complete foster care impact screener and develop a
trauma-informed educational support plan.

Challenges

Foster status is not always shared with schools.Foster placements are short
term. The district also experiences difficulty in maintaining up to date student
records with adult contact information and the "Do Not Publish" list. H.B. 855
now requires all school systems to assess foster care students for trauma and
provide appropriate services.

Title I, Part A - Parent and Family Engagement
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Title I, Part A - Parent and Family Engagement

Strengths

We have parent involvement coordinators assigned to each Title I school,
along with established norms for organizing regular Family Engagement
events.Scheduled events allow for families and educators to develop supportive
relationships.School and district spaces are sufficient for meeting and provide
technology rich environments to present workshops and events.

Challenges

Budget constraints have required assigning two schools to one parent
coordinator, who spends half of the week at each school.We face a significant
challenge getting the target audience to attend specific events, which limits the
support we provide to families of at-risk learners.Family Engagement activities
compete with finite resources of time and interests. Community literacy levels
and parent comfort in attending school meetings or events also represent
challenges to participation.Another challenge is identifying sponsors to
provide funding for promotional gifts for workshops and events.Based on
rigorous curriculum requirements in all classes, it is often difficult to provide
meaningful opportunities for family engagement in school support beyond
being a classroom helper or supplying donations.

Title I, Part C - Education of Migratory Children - Describe your LEA's strengths and challenges in meeting the unique
educational needs of its migratory students, preschoolers, dropouts, and out-of-school youth. (Responses from an LEA
served through the Abraham Baldwin Agricultural College [ABAC] consortium are needed in order to develop consortium
services, including those LEAs without currently identified children. If no migrant children have been enrolled for the past
three consecutive years, the LEA should state this to explain why strengths and challenges cannot be identified.)

Strengths

Our Migrant parents readily observe that the strongest asset of our migrant
program is maintaining staff consistency working with Migrant students in
Preschool through 12th grade.The staff remains aware of strengths and
weaknesses of each student and is able to relay information to classroom
teachers.The district has designated a coordinator to facilitate data collection
and home-school communication to meet the needs of Migrant
students.Pre-school students that receive services via implementation plans
respond to instruction and have shown growth on pre-post test
measures.93.3% MEP students in grades 1-12 earned a C or higher on final
report
cards./thspan/thspan/thspan/thspan/thspan/thspan/thspan/thspan/thspanOSY
/DO students report they are focused on career related goals rather than
academic pursuits.The Thomas County MEP has relevant instructional
resources available to support identified OSY/DO.
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Title I, Part C - Education of Migratory Children - Describe your LEA's strengths and challenges in meeting the unique
educational needs of its migratory students, preschoolers, dropouts, and out-of-school youth. (Responses from an LEA
served through the Abraham Baldwin Agricultural College [ABAC] consortium are needed in order to develop consortium
services, including those LEAs without currently identified children. If no migrant children have been enrolled for the past
three consecutive years, the LEA should state this to explain why strengths and challenges cannot be identified.)

Challenges

A shrinking federal allocation for the MEP restricts the support we are able to
provide our students.In response to a declining Title IC allocation, the district
now employs a paraprofessional to provide supplemental services.There is a
need to provide afterschool tutoring and summer enrichment to selected
at-risk students.The district fills preschool enrollment spaces in the 3 year old
program to capacity early each school term, and as a result some migrant 0-3
year old pre-school children must be served at home rather than in a school
setting. MEP students in grades 3-11 outperformed non-MEP student passing
rates (proficient or better) on the Milestones tests in only 2 of 7 grades.
Thomas County didn't have any OSY willing to participate in program support
as outlined in the implementation plan.The major barrier to OSY participation
is OSYcommitmentto devote time to their own English proficiency
goals.Identified OSY and DO participants have reported that they are too busy
to complete instructional activities.

Title I, Part A and Title I, Part D - Neglected and Delinquent Children

Strengths

We have a caring and k